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Service approval number

Acknowledgment of Country

We acknowledge the    
people as the traditional custodians of the lands and waters where our 
centre is located and recognise their continuing connection to country. 
We pay our respects to Elders past and present, and extend that respect 
to all Aboriginal peoples. 



Page 2 of 22

Service Context

Context



Page 3 of 22

Statement of Philosophy
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Quality Area 1: Educational Program and Practice

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 2: Children’s Health and Safety 

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 3: Physical Environment

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 4: Staffing Arrangements

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 5: Relationships with Children

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Strengths
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Quality Area 6: Collaborative Partnerships with Families and Communities

5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community



Page 10 of 22

Quality Area 7: Governance and Leadership

Strengths
5
Review 
and evaluate

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families  

and/or the community
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Includes:

• Learning Improvement goals

• Progress notes

• National Quality Framework responsibilities plan

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Goal 1:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan



Goal 1:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Progress notes
Improve 
practice and 
monitor impact

4
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan

Goal 2:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 2:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1

Learning Improvement Plan

Goal 3:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Progress notes
Improve 
practice and 
monitor impact

4

Goal 3:

Meeting 
date

Implementation  
(are we doing what we said we would do?)

    
Enter your overall assessment of progress towards 
implementing actions for improvement.

Impact  
(are we improving learning outcomes?)

Enter the evidence of impact of your actions on children’s 
learning against success criteria.

Next steps
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NQS links Task Steps involved Timeline Responsibility Resourcing Completed

National Quality Framework responsibilities 
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Learning improvement goal 1:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?

Review and evaluate
5
Review 
and evaluate
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 2:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate
5
Review 
and evaluate

Learning improvement goal 3:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approved by director/principal

Approved by governing council chairperson

Approved by education director 

Approvals


	Service name: Roxby Downs Children's Centre for Early Childhood Development and Parenting 
	Service approval number: SE-00010866
	Text2: Aboriginal Kokatha
	Context: Roxby Downs Children’s Centre for Early Childhood Development and Parenting is an integrated early childhood service in which Early Childhood Educators, Allied Health, Community Development Professionals, families and the local community work together to provide high quality integrated education and care services in a safe and accessible environment that meets the needs of children and their families, supporting children and families to achieve the best possible learning, health and wellbeing outcomes. We offer a State funded preschool program integrated with a Commonwealth funded long day care for children from birth to school entry and an out of school hours care program (OSHC). Roxby Downs Children’s Centre is located adjacent the Roxby Downs Area School on the main street of Roxby Downs. The Centre is part of the Far North Partnership of the Department for Education.  We use the national Early Years Learning Framework (EYLF) as the basis for planning, monitoring and reporting on children’s learning. Our children’s learning program is child oriented and play-based within a high quality learning environment that integrates all aspects of children’s learning in a holistic approach. At Roxby Downs Children’s Centre we implement a guardian caregiving model and believe this provides a consistent relationship for children and their families. A nominated ‘guardian educator’ is responsible for the care and education needs of each child. Circle of Security is a Children’s Centre approved framework that helps further explain the caregiver and child relationship, where the primary carer is “a special person who is always bigger, stronger, wiser and kinder’. Roxby Downs Children’s Centre encourages parents to actively participate in the care and education of their children. Our relationships, visiting and transition programs to Roxby Downs Area School and St. Barbara’s Parish School provide ongoing continuity of learning for children into the first years of school. The educators utilise a range of different techniques to document and assess individual children’s learning. These forms of assessment include documentation, individual learning plans (ILPs), statements of learning and 3 way teacher/parent/child interviews. Throughout the year families are invited to participate in 3 ways meetings (parents, child and teacher). Preschool children have statements of learning sent home at the end of the year which summarise children's learning against the five EYLF outcomes and learning and development in numeracy and literacy. Additional influences on curriculum development at Roxby Downs Children’s Centre Learning Dispositions relate to learning behaviours or attitudes that support children in learning new skills. We value characteristics such as persistence, curiosity, resourcefulness and courage which will support a child’s ability to learn in a life-long manner. Reggio Emilia influences – voice of child strong in learning programmes, strong sense of belonging, identity & connections.  Our values and beliefs are represented in our Centre Philosophy.
	Statement of Philosophy: We valueA rich, safe play-based learning and care environment that invites hands-on exploration, inspires engagement, provides opportunities to wonder and take considered risksOpportunities for all children to develop learning dispositions such as curiosity, creativity, confidence, communication, cooperation, persistence, enthusiasm, resilience and emotional intelligenceA responsive, intentional and flexible learning and care environment which fosters children's wellbeing, learning, development, independence and sense of responsibilityOpportunities for children to appreciate Australia's cultural diversity, and the importance of being inclusive and respectful to all.Connections and collaboration with children, families and the communityWe recogniseThat children are active participants in their learning, have individual strengths and abilities and are capable and competent learnersThe importance of reflective practices and that we are all lifelong learners and engage in these to provide quality teaching and learningThat children have rights (United Nations Conventions of the Rights of the Child) and are active citizens from birthThe environment and the quality interactions between educators, children and families have a significant impact on quality learning and life skillsThat children need routines, time and space to be, retreat, rest, be unhurried, form relationships and develop a strong sense of belongingWe willProvide an inspiring and inclusive environment where children feel safe, secure and supported to be curious, and grow in confidence to explore and learnWork in partnership and build respectful relationships with families and children to foster a learning cultureEmbed sustainable practices into our curriculum to highlight our responsibility to care for the environment and promote respect for resources and each otherBuild upon the knowledge that children already have and support their holistic developmentListen to children's voices and encourage them to express their ideas and thinking and be responsive to theseProvide support to children to develop social and emotional skills, life skills, friendships and positive dispositions for learning
	Quality area 1: All educators engage in children’s play responsively and on a deep and meaningful level. Children are encouraged to reflect on their own learning, share their ideas, thoughts and opinions ensuring that each of these is respected and reflected in our teaching. Their voices are valued and recorded in various forms of documentation. Children are divided into smaller groups for developmentally appropriate, intentional teaching learning. They also have the opportunity to sign up for workshops that focus on a particular activity or interest.The documentation displayed on the walls and in floor books, individual observations, daily and weekly reflections, ILPs, and Statement of Learning for preschool children mid and end of the year ensures that each child’s strengths, thinking, abilities and interests are reflected in the planning and programming.The formation of the Philosophy Statement in partnership with the children, families and educators truly reflects our belief that children are active participants in their learning, have individual strengths and abilities, and are competent and capable learners. Our planning and review cycle is informed by educators, children and families. All educators attend fortnightly Wednesday meetings to enable them to share ideas, critically reflect together, share observations and anecdotal notes, plan for individual and groups of children and document learning. All this information is used to plan a responsive and child centred curriculum that makes clear connections with the EYLF and the Indicators of Preschool Numeracy and Literacy.  Our monthly newsletter, emails to families and postings on the OWNA app keep families informed of what’s happening and the learning that is taking place as well as act as a communication tool. Strength-based documentation of each child’s learning is kept in their learning portfolios which are available to children and families at all times.We have a strong focus on children’s dispositions for learning. Children are invited to make many choices throughout the day, including what activities they want to set up outside. There are visuals of all the resources which enable children to identify what they would like to access. They are involved in decision making processes and often participate in voting opportunities, song and story selection with their opinions valued, listened to and acted upon. 
	Quality area 2: Children with health and/or safety needs are identified upon enrolment. Health care plans and Behaviour Management Plans are developed in consultation with families, outside providers and the site, to effectively manage individual needs and health conditions. Medications and Health Management Plans are discussed with the Educator team, and are easily accessible. Photos of individual children with identified health and/or safety needs are displayed on the fridges in the kitchen. Consultation with families and health professionals has resulted in educator training for epilepsy, diabetes, nasal medication administration, and leukaemia management. Rest and relaxation times are provided after lunch each day and children are also encouraged to rest if they feel tired using quiet spaces situated throughout the Centre. Yoga is offered to children after lunch as another form of relaxation and is often practiced by them independently using visuals to guide them. A healthy food and drink policy informed by parent feedback is in place and children bring healthy foods to the Centre for snacks and lunch. Children regularly participate in healthy cooking activities using ingredients grown by them in our vegetable garden. We talk with children and families about the importance of healthy eating and discuss healthy choices regularly as well as incorporate within the curriculum, including excursions to Woolworths. Fresh water is provided throughout the day and children are regularly encouraged to stop and have a drink. Emergency invacuation and evacuation drills are undertaken each month, recorded and evaluated and communicated with families so they are aware and can discuss what happened at home with their child. Daily, termly and annual inside and outside hazard/safety audits take place, benefit/risk assessments of the environment are undertaken by educators and children to ensure the play spaces are safe. Incidents are reflected on with educators, children and families and changes implemented as a result. WH&S issues raised are dealt with immediately and we have an online Department for Education system (IRMS) for reporting incidents and a system for managing WH&S site tasks (STAR). Educators are aware of their responsibilities around the area of child protection and using the Keeping Safe Curriculum in the program. All educators are trained in the ‘Responding to Abuse and Neglect - Education and Care (RAN-EC), and 'Keeping Safe: Child Protection Curriculum (KS:CPC)'. The Centre has a consulting room for the local CAFHS nurse who runs a clinic once a week for the community. All families with 4 year olds are invited to book in for their child's 4 year old health check or to see the CAFHS nurse at any time they have concerns or need further information on child development.
	Quality area 3: The Centre teaches children how to sort their food scraps and recyclables and actively promotes reusing and recycling.  Children place their green waste in a bucket which they take to the compost bins, which after decomposition is used on our vegetable garden. We also use as many recycled and natural resources as we can for art/craft rather than purchasing items. Additionally, we are a community collection point for plastic lids to support the Envision Hands initiative.  Our sustainability strategy is reviewed annually and a component of the strategy is a staff member represents the Centre on the local Environmental Forum by attending the meetings and being a voice for the Centre. Staff have engaged in practitioner inquiry around sustainability Families and staff regularly contribute time and resources to the Centre with donations of plants, collage materials, maintenance, rubbish removal, cleaning out frog and fish enclosures.  Local businesses contribute paper, flowers, containers, wood to mention a few things. The building has been designed for access and participation of all children and families and is wheel chair friendly. Instead of having separate fenced areas, the over 3's outdoor space was designed to be used as an integrated area that both child care and preschool / OSHC children can access and use.  Preschool children and child care children move freely between indoor areas as well as the outside space, regardless of whether they are booked in to preschool or child care. Children are able to self select resources both inside and outside and assist with setting up and packing away. Several staff have been trained in playground maintenance through Kidsafe.
	Quality area 4: The qualified and experienced educators at the Centre work collaboratively to ensure that children feel safe, secure and respected, and are diligent in providing an environment where all children can achieve success in their learning. This is achieved through the processes now in place which connect our observations, documentation, and reflections daily, weekly, and ongoing. Educators planning and programming occurs fortnightly. Educator meetings are used as a way to reflect upon best practice, our interactions, and relationships with the children and families as well as to work together with respect and collaboration, challenging and learning from each other and recognising each other’s strengths and skills guided by professional standards informed by the ECA Code of Ethics.  The Code of Ethics is also our Code of Conduct Policy - we regularly go through this with educators and a large poster is displayed in the staff room.  Educators receive a copy of the ECA Code of Ethics as part of their induction pack. Informal Educator team discussions are held at the end of each day as an opportunity to reflect, discuss, plan and respond to what has been noticed throughout the day.  Educators share photos and videos with each other, ideas and theories children have, and talk about how children have interacted with each other, the resources, the environment. Preschool children requiring additional support for speech and language have their programs delivered by their guardian educators. This came about through reflective discussions around continuity for children's learning and ensures children’s speech/language needs are supported on an ongoing basis throughout the day, rather than delivered by a support ECW that is at the preschool for a short period of time. The support ECW now replaces the guardian educators in the classroom while they deliver the program one on one and the guardian educator can keep families informed of and report on progress.  We are fortunate to have continuity of educators with several of our educators being long-term and parents each year asking for their child to be put into a particular educator’s guardian group.  Preschool educators work closely with both OSHC and Child Care educators, sharing information and ideas and communication in relation to the shared spaces.
	Quality area 5: Relationships between staff, children and families are at the centre of everything we do. Prior to the year they start preschool children attend orientation sessions. Children that attend Centre long day care are integrated into the preschool program from the age of 3. A planned dialogue between educators, parents and individual preschool children is held in the first few weeks of the first term (3 way interviews). We have found this to be a most valuable opportunity to build relationships, gather information from families and children, along with educator observations, which helps to form the child’s ILP for the year.  Each Educator takes responsibility (guardianship) for a group of children; communicates regularly (minimum once per week) with their families and demonstrates a high level of respect and knowledge about individual children. In partnership with parents / carers, goals are set for each individual child and these are regularly reviewed to ensure their relevance and accuracy. Educators work closely with families on separation strategies and parents are invited to stay and play as long as they want (some families have stayed and helped most of the year support their child’s and own wellbeing).  Families are invited to contribute to preschool life in a variety of ways including coming to special events, initiating cultural events (Holi Festival for example), excursions and providing feedback that can be reflected upon resulting in changes to practices. Visual timetables made with children are displayed to support children to understand and predict routines and manage change. Interactions with children are respectful and ensure the dignity and rights of every child maintained. Educators identify with the Reggio Emilia image of the child as strong, capable, and competent and are constantly reflecting upon practices to ensure our image of the child is reflected. We apply strategies from the “Fill a bucket” book and the Phoenix Cups program to support children to learn social and self regulation skills, respond appropriately to the behaviour of others and communicate effectively to resolve conflicts. The site works closely with local schools and child care services to develop meaningful and supportive orientation opportunities. Our Community Development Coordinator supports families by offering programs and groups that meet their needs and having a variety of information available to hand out.  She also works closely with other organisations within the community to support families.
	Quality area 6: During Term 3 the year prior to their child/ren commencing preschool new families are invited to an enrolment session where information is shared about the  preschool program, the EYLF and developmental outcomes for children, and is an opportunity for parents to ask any relevant questions. . Parents are invited to contribute their hopes for their children and these form part of the new Philosophy statement and are used to inform our programming. Important cultural celebrations are gathered from “All About Me” surveys in the enrolment packs to use within the program (eg Holi was celebrated due to a parent request and each year different parents from different cultures inform us about their celebrations). There are many ways for parents to be involved in the preschool including Governing Council – suggestions and ideas are listed in our parent handbook. Through our transition policy parents are invited to spend as much time as they need familiarising themselves and their child to the Centre environment and provide feedback on the process.  We acknowledge that each child is an individual and will develop their sense of belonging to our environment in their own time. Children attending our Centre child care are fully integrated with the preschool promoting the shared spaces and educators as part of an ongoing transition process. Our philosophy reflects our commitment to partnerships with families and community. We support families in their parenting role and we respect individual family beliefs and values about child parenting. Where support is required for children with special rights or needs, the preschool works closely with local health professionals, families and Department for Education support services to ensure these needs are met. Additional staffing is provided for children with additional learning needs, children from language backgrounds other than English and Aboriginal and Torres Strait Islander children. Through the work of our Community Development Coordinator (CDC) we have developed strong connections with other community organisations and service providers and families are assisted to access these as needed. Our website is continually evaluated and changes made, as this is an essential form of communication with our immediate and wider community. The CDC conducts a regular needs analysis, for example family and community surveys, to ensure parent programs and events are topical and reflective of current community needs.
	Quality area 7: To ensure consistency of practice, and continuity of teaching provision we use regular relief Educators wherever possible. A comprehensive induction folder is discussed with new Educators which includes relevant policies, the Philosophy and Context statement, the ECA code of ethics, and an outline of roles and responsibilities.The Director holds regular Performance and Development meetings with all educators which focus on areas of strengths, areas of improvement, and goal setting in the short and long term, linked to the site, partnership and Department for Education priorities and additionally has ongoing reflective discussions with them that relate to observations, parent comments, research and practice.The continuity of educators has been beneficial for consolidation of practices, a clear vision within the Philosophy Statement (established through workshops with educators,  discussions with children and surveys from families), common values held by the educator team, and a culture of self-review and reflection embedded into our daily interactions. Our Educator Journals, daily Educator planning, programming and reflection meetings and general dialogue enable us to continuously question how to improve our teaching methods to achieve the desired learner outcomes.  The Director attends the daily reflection meetings as well as the weekly planning meetings and also meets fortnightly with the teachers to lead pedagogy.We have an active Governing Council comprising predominantly parents and the leadership team as well as a staff representative. Governing Council meets monthly to discuss and make decisions about the future direction for integrated services delivery and monitors and reports on progress to the community.Risk/benefit assessments are performed as required and children are encouraged to be involved in risk/benefit assessments of equipment and play spaces they will be using through small group discussions with an educator seeking their thoughts and ideas. For example, a risk assessment is done with children on the use of glue guns and the climbing tree, potential risks and how these could be reduced.The Director, Assistant Director and CDC form the Centre Leadership team and have weekly meetings to communicate what is happening within the Centre, share ideas and strategies for the Centre's continuing progress.  The Director and Assistant Director share an office which promotes communication and sharing of ideas.
	Year: 0
	name of centre: Roxby Downs Children's Centre
	Picture_upload: 
	Challenge of practice 1: If we develop our understanding of the numeracy indicator, "I quantify my world' and provide an environment rich in number sense experiences then we will improve children's knowledge of number.
	Actions goal 1_1: Educators will engage in professional learning of early number sense: subitising, counting and number recognition. 
	NQS link goal 1_1: 1.2.14.2.17.2.2
	Timeline_goal 1_1: Term 1
	Resources goal 1_1: Ann Baker on-line training Maths is all around us by Marianne KraussNumeracy Guidebook - 1.3, 2.1
	Actions goal 1_3: Educators to provide number sense learning experiences daily.
	NQS link goal 1_3: 1.1.21.2.11.2.2
	Actions goal 1_2: Educators to facilitate partnerships with parents and caregivers to support children's development of number sense.
	NQS link goal 1_2: 1.3.36.2.26.2.3
	Timeline_goal 1_2: Term 1-3
	Resources goal 1_2: Greatstart WebsiteNumeracy Guidebook - 2.5EYLF - outcome 4.3
	Responsibility goal 1_2: Educators to develop regular, effective communication strategies with parents and caregivers. 
	Responsibility goal 1_1: Educators to engage in professional learning and implement strategies in practice. 
	Timeline_goal 1_3: Term 1-4
	Resources goal 1_3: Books, songs, games, manipulatives, RRR - Involvement Scale
	Responsibility goal 1_3: Educators to be involved in planning and facilitating experiences. 
	Actions goal 1_4: Educators to model and develop subitising strategies.
	NQS link goal 1_4: 1.2.11.2.21.3.2
	Timeline_goal 1_4: From Term 2
	Resources goal 1_4: Ann Baker strategiesNumeracy Guidebook - 2.1Games
	Responsibility goal 1_4: Teachers to deliver in small groups, educators use games to promote subitising. 
	Success criteria goal 1: Children are engaging in number sense experiences and demonstrating knowledge of number. Evidence from observational data demonstrates this. 
	Goal 1: Develop children's number sense
	Meeting date goal_1_1: 
	Implementation goal 1_1: 
	Impact goal 1_1: 
	next steps goal 1_1: 
	Meeting date goal_1_2: 
	Implementation goal 1_2: 
	Impact goal 1_2: 
	next steps goal 1_2: 
	Meeting date goal_1_3: 
	Implementation goal 1_3: 
	Impact goal 1_3: 
	next steps goal 1_3: 
	Meeting date goal_1_4: 
	Implementation goal 1_4: 
	Impact goal 1_4: 
	next steps goal 1_4: 
	Meeting date goal_1_5: 
	Implementation goal 1_5: 
	Impact goal 1_5: 
	next steps goal 1_5: 
	Challenge of practice 2: If we implement a consistent, whole-site approach to promoting children's ability to listen and express themselves, then we will see increased vocabulary and phonological awareness. 
	Actions goal 2_1: Deepen educators' knowledge of literacy strands: conversation, vocabulary, language of learning and phonological awareness. 
	NQS link goal 2_1: 1.2.11.3.24.2.17.2.1
	Timeline_goal 2_2: Term 1-4
	Actions goal 2_2: Educators to select and pre-read books to identify Tier 2 words to talk about during shared reading and incorporate into conversations.. 
	Actions goal 2_3: Educators program nursery rhymes, songs and rhyme-based experiences. 
	NQS link goal 2_3: 1.2.11.2.21.3.25.1.1
	NQS link goal 2_2: 1.2.11.2.25.1.1
	Resources goal 2_1: ABC and beyond bookLiteracy Guidebook - 2.2Read Write Inc Nursery Handbook 
	Timeline_goal 2_3: Term 1-4
	Responsibility goal 2_3: Educators to plan and spontaneously incorporate - nursery rhymes, songs, and rhyme-based experiences.  
	Responsibility goal 2_2: Educators to select and pre-read books to identify Tier 2 words for shared reading.Educators to incorporate Tier 2 words into dramatic and free play
	Resources goal 2_3: Literacy Guidebook - 2.3 (phonological awareness section)EYLF - 5
	Resources goal 2_2: Literacy Guidebook - 2.2Text for shared reading Tier 2 word charts for educators' use. 
	Timeline_goal 2_1: T1ConversationT2VocabularyT3Lang of LearningT4Phono Aware
	Actions goal 2_4: Educators facilitate child initiated conversations. 
	NQS link goal 2_4: 1.1.21.2.21.2.3 
	Timeline_goal 2_4: Term 1-4
	Resources goal 2_4: Literacy Guidebook - 2.2Literacy Indicators - I use language to connect with my worldRRR-Relationships and Involvement 
	Responsibility goal 2_1: Educators to engage in professional learning and reading, then implement strategies in practice. 
	Responsibility goal 2_4: Educators are responsive in child initiated conversations. 
	Success criteria goal 2: Children show increased use of vocabulary and phonological awareness.  Evidence from observational data demonstrates this. 
	Goal 2: Develop children's speaking and listening skills.
	Meeting date goal_2_1: 
	Implementation goal 2_1: 
	Impact goal 2_1: 
	next steps goal 2_1: 
	Meeting date goal_2_2: 
	Implementation goal 2_2: 
	Impact goal 2_2: 
	next steps goal 2_2: 
	Meeting date goal_2_4: 
	Meeting date goal_2_3: 
	Implementation goal 2_3: 
	Impact goal 2_4: 
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	Implementation goal 2_4: 
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	next steps goal 2_4: 
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	Success criteria goal 3: 
	Goal 3: Goal 3 goes here 
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	Implementation goal 3_1: 
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	NQS link 2: 
	Task 2: 
	NQS link 3: 
	NQS link 4: 
	Task 3: 
	Task 4: 
	LIP goal 1 progress: 
	LIP goal 1 enablers: 
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